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THR INFLUENCE OF THE HOME ON 

SCHOOL. 

By B. L. Kennett. 

It is surely superfluous to explain that this little paper is riot 
addressed to those people who hold that all school education 
is a mistake, nor does it presume to try to make of these 
irreconcilables converts to the opposite view. Indeed such 
people will make short work of any discussion on the topic 
indicated in the title of this paper, by the simple declaration 
that their way of influencing schools will be to ignore, empty 
and so, ultimately, end them. What I have to say this 
afternoon is, therefore, necessarily addressed to those people 
—the great majority— who are in some measure committed - 
to a continuance of the school system. This majority will 

wip\^ f ^ varying shades of opinion : in it 

e ound those who are enthusiasts for the communistic 

and oTih^^ Individualistic— theories of education, 

system is n ^ whose allegiance to the school 

of expedienn ^ being dictated by considerations 

an indolence^orTselS sometimes by 

relieved of the continn 

From school rr of children at home, 

we need expect n last and least worthy class 

of the problem useful contribution to the solution 


of the problem W h oontribu 

discussion. It g have chosen for our afternoon’s 

entente cordiale betw^ ^ People who tend to make the 
achievement. For i^^*^ school so difficult of 

towards the school v oases, the attitude of the home 
indifference, so Ion more or less complete 

notion of iceepirjo- school performs its supposed 

negative attitude ever^ ^ tjdren out of the way ; and if this 

be feared that this latterl'ufu ^ ^nore positive one, it is to 

otng aroused, in ^11 ® somewhat hostile in character, 

^ ility , by some contravention on 
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part of the school of that supposed function to which I 
I, ve alluded. To give an instance : the school will, perhaps, 

[ve offence by excluding, for a time, in the interests of the 
community, children to whom attaches some slight suspicion 
of taint from infectious illness. But even when relations are 
not so far strained (and of course I am considering an extreme 
case) w'hat positive help for teachers can be forthcoming from 
ents or guardians of this class ? What hope, for example, 
can one have of one’s ability to evoke sympathetic co-opera- 
tion in the principles of Froebel, from those parents who 
regard a kindergarten merely as a creche, in which upper 
Ind middle-class infants can be comfortably housed during 
the morning hours, to the sole end that their nurses may be 
set free for dressmaking or housework ? 

There is no need to dwell upon such extreme cases. They 
can generally be found and used as evidence by either party 
in a controversy. We have all heard of and condemned that 
rash head mistress who felt herself goaded into expressing 
to a colleague, the fervent wish that her ^ 

orohans' And, on the other hand, we can, doubtle , 
mLiply' instances of schoolmasters and 
whose attitude has been too much that of the well 

Oxford rhyme : — 

“ My name is Benjamin Jowett ; 

What there is to know, I know it. 

I am the master of this ,, 

What I don’t know' isn t knowledg . 

It would, of course, be - 

that parents for the most p f^^ctions of school, as to 

but a purely selfish view o actuated by none 

assert that teachers for the avoid the assump- 

but commercial motives. -rantroversv, parents and 

tion that, in questions open to I am 

teachers will necessarily be foun PP^^ are alike 

mindful of the fact that my ^u 'e p.N-E.U., m 

members of an association, p e ge . principle of the 

its five-fold avowal of its o jec 

mutual helpfulness between borne , honestly desire 

we assume_, then, that pa-.-te'stion for s^tle-n. m. 
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428 ’ THE INFLUENCE 

should this influence for good be passive, showing itself 
an abstention from interference; and when, and to what 
extent, should it take upon itself the active functions of 
criticism and of suggestion ? 

I am afraid there has been some tendency with teachers 
regard the passive influence as that which alone is 

• i__i from thR srhnnl nrkinf 


to regard the passive innuence as mat wnich alone is 
desirable. An ideal parent, from the school point of view 
has been the one who “ has never interfered.” And, indeed' 
if the home is truly to help the school, the doctrine of non- 
interference has its place. There can be no doubt that there 
are occasions on which it is for the good of the school that 
the parents’ personal feeling and private preference in 
matters of detail, should be suppressed. I was reading the 
other day Professor Welton’s instructive Synthesis of Herbart 

and Froebel, in which the following passage occurs : 

“A person is not a mere individual, but equally a member 
of a social organism. And into the life of this organism he 
IS born as surely as he is born to his own individual life 
Indeed, he is an individual only so far as he is a member of 
the socia organism. But if this is the case, then his true 
tnd.viduahty is expressed and his true nature realised so far 

other°voTds'"'t^’ '’a organic life. In’ 

i- r7crcit;i t u-'' ‘he subjective 

a neStivi r, * objective. Hence, these do not hold 

place in a truf " >=ut each finds its 

mets thal rnZT‘ h" this 

rational. For it oonscious, and, as conscious, 

harmonized with oh; \ tvhen man’s individuality is 
in the social world dia'7h ^‘‘’~'''hether tn the physical or 
fore, grows inTote7d„m b7 

to begin as free. Freedom sense can he be said 

reason is self-realizincr .of or, in other words, 

tfle rational will is not self-realization of 

involves the identification of be individualistic: it 

•' individual with the objective 

■^nci 3.g3.iD jVi 

there is a place for it,"^ buT^uinT^"^ activity is not enough : 
necessary. And such guided ^ equally 

the side of the educator^nd tmplies authority on 

Nor must .h, that of the pupil. 

nly when his caprice 
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f tbe moment agrees with the command ; for his true 
f eedom will never be attained, if he acts in opposition either 
to natural law or to the moral law of the community of which 
is born a member. To him the educator personifies the 
uthority of this moral community, and to the general will as 
expi'es^^d by him the child’s individual caprice must give 
way. True, this obedience should be willing, in order to be 
truly moral, and should spring from full confidence in the 
educator. But morality is an affair of conduct as well as of 
motive, and the outer act influences the motives ; and so, 
outward conformity to law must be obtained, even though 
the spirit at the time may struggle.” 

Now all this needs to be fully apprehended by those who 
have the charge of children, and a complete apprehension of 
it will involve loyalty to the laws by which is governed that 
school community of which the children have been caused to 
become members. It will necessarily involve some sacrifice 
of the individualistic theories so strongly developed in 
parents, and above all-as it seems to jne-m mothers 
It is no new charge that women should be accused 
L7ess„ess. Respect for law and 

developed in them, as it has in men, by the ^ 

of the athletics-ground, the d‘‘‘>-hed and the b^de 
Mr. W. E. Henley, in the poem which 
contribution to the nation s war-song , ^ ^ 

theory that it is the f---" vern » as a 

men to govern. But the for^being governed, and 

preliminary condition, the capa y^^^ ^^^g^ant than women 
so it comes to pass that men necessity for corporate 

of the rigidity of law, and of the ,, 

action. The mother, in , claims of law 

encroachment on her child s m ivi u i jn the child’s 

in matters of detail. She is ‘“/‘e„ul’ation, and for 

behalf, for exemption from this minor reg 

modification of that petty rule. vvriter from whom I 

Now, from the point of view o motber 

have been quoting, this ‘^®^^*!^,?”-(jividuality at school is 
to emphasize unduly her child’s m j ^ark you! 

a mist;ke,-is, indeed, an '‘“„™y as a whole, but 

against the ‘Adopnient. What one gives 

against the child’s own best 



-— ---r^^ community that one receives back 

interest from the community. I venture to assert, with 
.. that those words of the Great Teacher, “ He who 
reveren^ ^ ^haii he who loseth his life shall save 

® . P true in the mental and social as in the moral and 
fniritual sphere. I do not for one instant believe that the 
fe hionable craze for all that is bizarre and unusual i„ 
Education and the modern cry for originality in children will 
vield us in the next generation, a greater crop of originality 
fhan that which is to be found among ourselves. Originality, 
like humour, is not to be painfully stalked until it is secured : 
it is as elusive as genius (for which, indeed, it is only a 
synonym)— as indestructible as matter itself. 

To be kept from learning to read and write, while all other 
children of one’s own age are under instruction, will not, 
in itself, evoke originality. To sit in a class-room, among 
twenty other children, each accommodated in a desk of like 
pattern to one’s own, will not, in itself, destroy what 
originality the gods may have bestowed. It is surely 
desirable to train children both in spontaneity and in 
obedience : omit the latter, and we produce mere monsters of 
caprice; omit the former, and we annihilate initiative. 

I plead, then, for non-interference on the part of the 
parents with school routine, which I believe will amply 
justify its uses, if it is allowed to have its perfect work. I do 
not desire that the routine should be wooden, nor do I assert 
that— wooden or otherwise — it is never, in any case, to be 
modified or set aside. I know that there are some to whom 
the very word “ routine ” is distasteful. I am at one with 
t em m condemning any system of rearing young life in a 
h tt ^ ^ Rational incubator. It is surely a thousand times 
inniKat^ if tinder live feathers than in any 

as far as^H P®'’f^ctly equipped. But surely, at least 

excess of^routinf ^ "e concerned, there is slight danger ot 

contains, on an averair.^^'"/^ remembered that a year 

each of these a ^ school-days, and that, on 

about one-sixth of \ attendance at school for only 

(exclusive of opti f ''^ftole period of twenty-four hour.s 
preparation of th'^^^ tendance in the afternoon for 

that the hours day’s lessons), it wall be seen 

P®at in school, during any one year, 
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744 out of the total of 8,766,— that is, a pru- 
ortion of less than one-eleventh of the whole. It seems 
to therefore, that a normal child is not likely to suffer 
from over-restraint at school. But of course it must be 
remembered that abnormal children exist, and that all 
children, whether normal or not, pass through exceptional 
phases, physical, mental and moral, which require ex- 
ceptional treatment. The true teacher, being human first 
and professional afterwards, will keep a watchful eye for 
individual traits in his or her pupils, and will gladly learn 
from the parents more of the meaning of such traits. He 
or she will willingly abate, as far as possible, that part of 
the school system which is found to act injuriously in the 
individual case. And indeed, the teacher will do this with 
all the better grace and the greater willingness, when the 
parents’ normal attitude to the school is such as to carry 
conviction of a real disposition to abide, at ordinary times, 
by its restraints. Let it only be conceded that, where the 
parents’ interference is desirable, it should be exercised in 
such a way that the children may not become too much 
aware of it. The child should never be the Court of Appeal. 
Parents are justified in being greatly exercised over anything 
wbich appears to be an act of injustice or of tyranny ^ 
part of the school authorities, but it is to e eare 
sometimes the child is allowed to become 
of the fact that its teachers have incurred 
di^pleasure. Now nothing excuses even a ® 
wilful oppression, and parents ' ed. But 

angry with the perpetrator when h 

is it not occasionally forgotten proverb, “ Children 

make the most reliable . _ding r Without any 

and fools speak the truth, notw v,arir.n are apt to 

intention of being untruthful, ^ character, 

carry home stories of a surprising y c p^tirelv accepted, 

which need some sifting before astonished group of 

A young sister of my own relate school were wont 

elders at home that the big gn* ^ ^ mysterious 

to take leave of their perfectly sure that 

formula, “Carrots, my shoe. ^>n school etiquette, 

this was the exact phrase prescri e _ remarkable 

Long and vainly was light soug 
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until at length it dawn'ed upon somebody u,at 
utterance, ^as the announcement made bv 

‘l°?membe« of the class who had obtained the maximu ' 
'LTof marks for the lesson. Ih.s, of course, is a„ 
number misapprehension, rather than of romance 

TuTthe latter characteristic also exists in most children. 

Dli 
11 . 

many childish utterances, instead of accepting them too 


of;luld expect that those people, who covet earnestly fo'r 
V children the gifts of imagination and originality, would 
^ gnise with some thankfulness, the romantic character of 


unhesitatingly as sober f -f, 

To sum up, then, what has been so far said, may I 

venture to hope that I shall obtain the general assent to 
the following propositions r— 

fi) Parental interference with the school system should 
be subject to a restraint, born of sound common sense and 
of trust in teachers of well-tried reputations. 

(And surely, to no other teachers shall we be willing to 
confide our children at all.) 

(2) Necessary interference should be exercised so that, 
if possible, the children are unaware of it. 

(3^ The grounds for that interference should be sought 
not solely in the mere speeches of the children themselves. 

We turn, now, to the more active and positive side of 
home influence. Hitherto, I have been trying to show why 
parents should sometimes abstain from action : now it is 
necessary to indicate ways and reasons for their taking 
action. 

First, 1 plead for some little expenditure of the parents’ 
time and trouble, in order that they may acquaint them- 
selves with the school curriculum, its methods and aims. I 
do not mean that a busy mother should follow her Sixth 
borm son or daughter through the mazes of Trigonometry 

f tVi V^tse, but the mother should at least be aware 
hf»r these are among the subjects which claim 

are hoin ^ at the present stage, and that they 

heard ^ definite and desired end. We have 

children ar unable to say what Forms their 

expected of the general standard of wor 

urm, of the numbers in the Form an 
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average age of the pupils. Hence, they are without 
data which enable them to judge for themselves 
hether their children are advanced or backward, over- 
vvorked or under-worked, and their criticism of schoolwork, 
when they offer it, is less convincing, because less instructed! 
Of course there is an immense amount of the technique of 
teaching which belongs properly to the province of the 
specialist, and into this the parent may wisely refuse to 
enter. But it is to be feared that the parents and 
rdians are sometimes content to leave untouched what 
is well within their province, and this condition is at once 
the cause and the effect of indifference to the school aims. 
Tor when once these aims are clearly understood, the 
boundary line between the work of the home and the 
school \vill be better defined : there will be less overlapping 
and fewer tracts left altogether unoccupied. 

I fear that we are sometimes credited with the ability, 
as we are saddled with the responsibility, of teaching to 
our children, through the medium of school lessons, every 
part of what is properly regarded as essential to an 
ordinarily well-instructed and well-read person. ^ 

to say, we are supposed to be able to give in school a 
great ^amount of what is called “general 
Our grandmothers, apparently, demanded the same th^ g, 
as far, at least, as their girls were concerned -and^*a 

teachers of that day their pupils 

Mangnall’s Questions and the y sciences,” 

to “brush, with extreme „er maiden aunt, 

like poor Aurora Leigh in t h superficial 

The pupil lacked in depth as two consecutive 

area. A text-book of the period, ^ the Pelagian 

questions, “What is sago r at , width of range 

Heresy ? ” was evidently more j^^t thirty years 

than with thoroughness. tne continuous and 

of girls’ education has been a re most successful 

sometimes mistaken — but on ^ defects pointed 

and remarkable — attempts to rem^ Tnauiry Commission: 
out in the Report of the Sc 00 ^ slovenliness and 

“ Want of thoroughness and tou and so on. 

showy superficiality, inattention glorifying the new 

I am not concerned, just now, b2 
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- ‘i« m^eiy wishing 

' ™ ,t out that, under altered crcumstances. it i, 

Vossible for children to p.ck up, at any school 
Soever, all the odds and ends and tags of genora, 
h, formation which were thrown tn the way of .heir 
Lndmothers. It seems to me, however, that much of this 
General information might be learned at home, not, of course, 
bv means of set lessons, but through the daily conversation 
and intercourse between parents and children. One wonders, 
sometimes, how the children spend their leisure time,— their 
Saturdays and Sundays and their three months of holiday. 

I had the curiosity, some little time ago, to set examination 
papers in General Knowledge, one to the Upper School 
here and one to the Lower. The reading of answers to 
examination questions is generally, to me, a saddening 
occupation, in which I am found out by my own, as well 
as by my pupils’ sins. On this particular occasion, however, 
though the paucity of knowledge was sufficiently depressing, 
I was not honestly able to regard myself as the sole or 
chief culprit. When Mr. Balfour has the honour thrust 
upon him of being President of the United States, and 
Mr. Kruger is translated from his late sphere of action to 
the Viceroyalty of India, one wonders whether the 
examinees can be in the habit of sitting at home with 
ears stuffed with cotton-wool, or whether, possibly, they 
see more of the servants than they do of their parents. 
Any suspicion of kitchen influence is dispelled, however, 
by a further examination assertion that suet and “ balm ” 
enter into the composition of plum-cake. 

With regard to the subject of general reading, it appears 
it is more than ever necessary for those 
w o aye the charge of children at home to recognise their 
responsibility. In olden days, if a child were let loose to 
na t^pon the wholesome pasturage ” of his or her 

acoiiaW hbrary, he or she would probably have made 
first-raiP^"^^ ^t&ridard works, — not all, indeed, o 

readine' likely to confirm a habit of serious 

of “StranH ^ child finds ready to his hand a mass 

“Illustraf.a “Boys’ and Girls’ Own Papers, 

to be in exists though there is sure 

existence a much larger substratum of more solid 
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vvorks, yet the child rarely makes his way through to these 
being caught by the superficial charms of the lighter magazine 
literature. Now I know that it is possible to get children 
interested in books which, by themselves, they would never 
think of attacking. This is especially true of poetry. 
Something of this duty of engaging their interest belongs^ 
of course, to the school and is discharged by means of 
lessons in literature. But these cannot cover the whole of 
so vast a field, and if ever the children are to be led to 
pay their visits to the poets’ “holy hill in personal 
presence,” parents must be enrolled as assistant guides. 
The special path to be selected will be no difficulty to 
those who have the two-fold love of children and of books. 

And then, may I touch on the parents’ part in the 
education of their children in that, perhaps, most important 
domain of all — that of Nature Study. Here, again, the 
school can and ought to do much, by means of lessons in 
Nature-lore of all kinds ; but a school is, unfortunately, an 
indoor institution, and the holidays are the golden opportunity 
for “ wandering away and away with Nature, the dear old 
Nurse,” if only there is someone who can just make the 
introduction to that dear old Nurse of those who ought to be 
her charges. I have found it impossible to draw from my 
pupils any sure information on the subject of what bir s 
haunt the Ipswich countryside in winter. Few of them— 
the children, I mean — are able to recognise ffie best no 
of the constellations : at the time of the eclipse 

this year,* though there w'as much enthusiasm ^„rniind 
adjournment from the preparation room to t e p ay ’ 

to view the sight through smoked glass, har ^ 

offer any explanation, however crude, ^Xnibts that 

I might go on longer in this s^*^aii . 
not only children, but grown-up p P ignorant, 

advantage know many things of trespassing 

I fear I am exceeding my limits, an 

unduly on your kindness and patience. mention 

Will you, therefore, allow me, m valuable 

one other way in which the home can 
service to the school ? __ — 


* Written in October, 1900 . 
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The best educationalists agree that 
most valuable of all the agencies at their command"'''"^ 
.school which values its discipline, its healthy ton ’ 
fs/'rif lie corps, will look well to its games clubs m its 
day-school, these must depend for their success ver^°'^’ ^ 
upon the parents support and co-operation. 
cannot join them unless they are allowed to do so 
flagging of the school games is a sure sign of’ 
vitality in the corporate life of the school. It does ^ 
to me ideal that a girl (for I speak now of girls onlv*^°^ 
their case only are games generally optional) shom^ 
withdrawn from school as soon as she has extracted f 
all she can get in the way of book-learning. Some'^of^ 
are unfitted to render much service to the community b° 
brains: let us then put our muscles cheerfully at the dis^ 
of our fellows. So shall we best learn the lesson Uuvht 
long ago by old Menenius Agrippa, that the only way^to 
further our own development is to examine the counsels and 
the cares of others : — 


“ Digest things rightly, 

Touching the weal o’ the common : you shall find 
No public benefit which you receive, 

But it proceeds or comes from them to you. 

And no way from yourselves.” 


RELIGIOUS EDUCATION. 

gY Rev. J. Rice Byrne, H.M.I. [rehred). 

I HAVE purposely chosen the word “education” in preference 
to “ instruction.’ Instruction, it has been well said, is putting 
something into a man, education is drawing something out 
of him. The object of education is to unfold, to uplift the 
whole nature, and one means by which it effects this end is 
instruction, or furnishing it with facts Religious education 
is unfolding the nature through the instrumentality of religion. 

Is religion indispensable to the attainment of this end? 
This is the first question that presents itself. 

French educational authorities have decided that it is not. 
They politely bow out religion from their programme. 
German educational authorities have decided that it is. 
They include it and lay great stress on it. In some of our 
Colonies religious instruction, as it is called, is left out on 
account of the many and great differences of opinion on the 
subject of religion. In our own provisions in regard to 
- elementary education in Board schools, as usual, a compromise 
is agreed upon. Religion is taught, but it is ^ 

of it which are common to all denominations o ris lan 
and distinctive of none. “ Common Christianity 

has happily been called. , vxr,Mild 

Once more, is religion indispensable to education r 

it be complete without it r nnlv a 

What education i As I have sa.d, .t 
furnishing, it is an unfolding and uplifting p 
Ohiect of^it is to uplift the whole " ^re 

of ignorance and J f„||er knowledge and 

impulsiveness to the higher pla Untis religion ? It is 

refinement and J^t Tf all ideals, the ideal of 

LTdX wMct f c’or ^ Why.^ere 

to hand for the effecting of this i tmg bungling 

inartistic, it would be unworkman i e, lifting pro- 

of the worst description, to attemp 
cess by first throwing" away the level. 


